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Moraine Park Technical College — June 2013

INSTITUTIONAL OVERVIEW

Moraine Park Technical College (Moraine Park) is a public, non-profit, non-residential two-year college,
accredited by the Higher Learning Commission. It is community-based, financed with local property tax,
tuition, fees, and state and federal appropriations. Governed by an appointed nine-member District
Board, the College is one of 16 technical college districts in Wisconsin, with oversight provided by the
Wisconsin Technical College System Board (WTCS) and authority granted through Wisconsin statutes.
Moraine Park developed its current mission, vision and goals through a collaborative process with its
employees, District Board, students and community.

Mission Statement Vision Statement
Innovative education for an evolving workforce Moraine Park Technical College will be a
and community respected and preferred educational leader

2011-2016 Goals
Achieve Performance Excellence
Enhance Student Success
Strengthen Community Connections

The Moraine Park Technical College District covers a predominately rural area of 2,450 square miles in
east-central Wisconsin. In 2011-12, the district had an estimated population base of 307,389 people,
and served over 20,000 credit and noncredit students.

Moraine Park employs 118 administrators, 154 staff, 141 full-time faculty and 145 part-time faculty.
Over 70 percent of Moraine Park’s 3,138 Full-Time Equivalent (FTE) students are generated by associate
degree (AS) level programs and courses, while technical diplomas account for nearly 19 percent of the
FTE. The remaining FTE are generated through apprenticeship, remedial and developmental
coursework, GED/HSED and community training.

In addition to offering 41 associate degree programs, Moraine Park also offers 24 diplomas (short-term,
one-year and two-year), seven apprenticeship programs and 53 local certificates from healthcare to
information technology to manufacturing.

The College has three educational campuses: Beaver Dam, Fond du Lac and West Bend. Regional
Centers are located in Hartford and Ripon, and a new Regional Center opens in Jackson in September
2013. Moraine Park offers evening classes at high schools and other facilities throughout the district.
Additionally, diploma programs are offered at five correctional facilities as part of a contractual
arrangement with the Wisconsin Department of Corrections. Correctional facilities served include Fox
Lake, Kettle Moraine, Oshkosh, Taycheedah and Waupun.

Learning options for students are available through accelerated learning opportunities offered in the
evenings, on weekends and online. For students not able to participate in traditional classroom offerings
on one of its campuses or regional centers, Moraine Park offers courses via an online or blended format.
Students can choose from 24 online program offerings, including nine associate degrees, three
diplomas, nine local certificates, two apprenticeships and a liberal arts transfer option. In 2011-12
Moraine Park delivered 431 online and 505 blended course offerings to students across its district.

Moraine Park is unique in Wisconsin in that it provides a full range of services to students at each of its
three campuses, such as bookstore, foodservice, student services center, library, student life, counseling
and remedial and developmental education. Furthermore, the College offers support services to
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underrepresented groups through its diversity relations office, disability services office, Federal TRIO
Student Support Services grant and the nontraditional occupations office.

Moraine Park’s quality journey began in 2006 as an outgrowth of an AQIP Strategy Forum. At that time,
Moraine Park committed significant resources to quality improvement by hiring a part-time quality
improvement manager, establishing a quality improvement webpage and forming a cross-functional
Quality Council to begin identifying and addressing areas for continuous quality improvement.

Moraine Park made great strides in moving its quality improvement efforts forward over the first four
years, accomplishing successful quality improvement projects in areas such as staff and student
feedback, internal mail delivery, curriculum processing, textbook and module ordering and supply
acquisition. These projects laid the foundation for a continuous quality improvement culture.

In 2008, the College introduced the Culture of Quality Survey based on Malcolm Baldrige criteria. Five
key focus areas were identified and shared with all staff, and the Quality Council invited work teams to
brainstorm strategies for improving any one of the five focus areas. The survey was re-administered in
2010 and data indicated slight improvements over the 2008 results for the five key areas, with roughly
50 percent of employees feeling the College had made some improvement in each of the categories.

As efforts to address quality improvement grew more ubiquitous and staff became more adept at
guality improvement processes, Moraine Park found that fewer and fewer project requests were
funneling through the Quality Council. In 2012, the College disbanded the Quality Council and
decentralized quality improvement efforts, distributing quality efforts throughout College divisions.

Further embedding the College’s quality improvement efforts into the AQIP process was an additional
benefit of decentralization. Current AQIP Action Projects support continuous improvement at Moraine
Park. The Business Intelligence Action Project addresses weaknesses with college level data for informed
decision making as identified by the College and system portfolio reviewers in its previous portfolio
submission. The ability to extract data from the College’s Banner system is paramount to success.

An Action Project on academic advising has been in place since 2008. Initially, the project declaration
emphasized a faculty-advising model, but the model did not progress as anticipated. In the spirit of
continuous improvement, the project leaders identified resources for student advising using program
advisors. The project is evolving in 2013-14 to include an integration of admissions specialists and
academic support specialists (title changes to academic advisors effective July 2013). Integrating these
roles provides students a single point of contact throughout their time at the College.

The current Action Project to develop and implement a process to track student progress and
achievement will have a profound and direct impact on the College’s ability to move to the next level of
assessment. The process includes collection of assessment data on program outcomes and core abilities,
expected level of achievement, actual level of achievement and strategies for improvement.

Although the College has made strides in continuous quality improvement since 2006, efforts over the
last two years have slowed as general staff workload at the College has increased amidst funding cuts.
Future challenges will surround balancing the need for formal continuous quality improvement
processes with the informal improvements that occur on a daily basis at the departmental level. The
impetus for future change will rely more heavily on outcome measures driving change.
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Category 1: HELPING STUDENTS LEARN

Introduction

Moraine Park processes exhibit an aligned level of maturity in Category 1 with most processes being
stable, consciously managed and regularly evaluated. The College seeks to ensure that what it learns is
shared among all units within the College. In addition, the strategic goals are broadly communicated
throughout the College via the website and in public entrances to the College, ensuring the community,
the students and College employees have awareness of these strategic goals.

Processes related to common learning and developmental outcomes (1P1, 1R2) at Moraine Park exhibit
an aligned level of maturity. The core abilities align all courses — whether program or general education
courses — and use of common terminology across the College communicates to students the value of
these abilities. Core ability skills were most recently updated in 2008-09 as part of an AQIP Action
Project. Additionally, all general education courses in Wisconsin impart common core learning outcomes
on students as part of learning-centered instruction. Academic program outcomes are expressly aligned
with program-specific accrediting requirements where applicable. Use of the Worldwide Instructional
Design System (WIDS) for curriculum development provides the framework to ensure integration and
measurement of common learning and developmental outcomes in all programs.

Processes related to developing specific program learning outcomes (1P2, 1R3) operate on the high end
of alignment. The use of Developing a Curriculum (DACUM) and focus sessions in the development and
maintenance of curriculum ensures that industry need drives program competencies and outcomes.
Where statewide curriculum exists, common program outcomes are developed, which enhances
transfer opportunities. Overall, curriculum is developed to cater to multiple learning styles. Processes to
evaluate performance are aligned and integrated throughout the WTCS via the Quality Review Process.

Processes for developing new academic programs (1P3, 1P4) and evaluating current programs are
aligned. The College uses a comprehensive, multi-stage academic program development process, which
is strategically aligned with the curriculum development and evaluation processes.

Processes for documenting College expectations of faculty for effective teaching and learning (1P11) are
deeply aligned across the College and across the state. Required statewide faculty certification and
internal training are embedded in the College culture. Currently, the WTCS President’s Association is
working with the state office to retool faculty certification requirements.

Processes for communicating required program preparation and learning objectives (1P6) exhibit a
systematic level of maturity. Although the processes work adequately, a disconnect exists between
admissions specialists who work with newly admitted students and academic support specialists
(academic advisors) who work with existing students. The College has combined the aforementioned
roles, providing comprehensive and targeted services and aligning those services by program clusters.

Processes for assessing student learning (1P17, 1P18, 1R1) exhibit a systematic level of maturity. The
College’s rigorous curriculum design processes include the development of performance assessment
tasks (formative assessment) and summative assessment for each program. Despite these efforts, the
College does not have adequate systems and processes in place to longitudinally track student progress
and achievement. Based on reviewer feedback from the 2009 System Portfolio, the College embarked
on an Action Project to develop and implement a process to track student progress and achievement.
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1P1 How do you determine which common or shared objectives for learning and development you
should hold for all students pursuing degrees at a particular level? Whom do you involve in setting
these objectives? Response Addresses Core Component 3B.

Students acquire, apply and integrate broad learning and skills related to education programs within a
core ability and a general education framework. Moraine Park assists students in developing
employability skills and knowledge that are imperative for workplace success. Common student learning
objectives or core abilities were first identified in 1989, based on feedback from a team of faculty,
administrators and community members. Since 1989, the core abilities have been periodically reviewed
using advisory committees comprised of deans, faculty and industry experts, in addition to feedback
from employers, faculty and staff. Core abilities have been integrated into course curriculum using the
Worldwide Instructional Design System. The core abilities are linked via the curriculum mapping process
to course competencies, where they are assessed.

In 2008-2009, Moraine Park reviewed and revised the core abilities through an AQIP Action Project. The
project team identified areas of focus: a review of relevancy of core abilities and an evaluation of
student achievement of core abilities, with input provided by faculty, staff and advisory committee
members. This project resulted in a revised list of core abilities. Faculty continuously incorporates core
abilities in course assessment tools, and performance data is collected and assessed. Student mastery of
core abilities are integrated throughout program courses in one or more performance assessment tasks.
Annually, faculty review performance data of the core abilities and create a plan for continuous
improvement by using the Program Outcome Assessment Plan Worksheet. This revised worksheet is
being piloted as a result of a current AQIP project. Figure 1.1 illustrates a list of the current core abilities
as determined by the AQIP Action Project. A detailed description of each core ability and the respective
indicators are shared with faculty to ensure the core abilities are integrated into all course curriculums.

Figure 1.1 Core Abilities

Moraine Park's Core Abilities

Adapt to Change
Demonstrate Integrity
Communicate Clearly

Work Productively
Work Cooperatively
Act Responsibly

Think Critically and Creatively

A statewide manufacturing initiative, which began in 2003, included identification of critical core
manufacturing skills. While similar to the core abilities, the critical core skills align with manufacturing
competencies identified by statewide focus groups of employers. Some courses in the Moraine Park
manufacturing programs incorporate both core abilities and critical core manufacturing skills; this
supports the College’s responsiveness to employer needs.

General education is appropriate to the mission, educational offerings and degree levels of the
Wisconsin Technical College System. General education at Moraine Park provides a core of knowledge
that imparts the common skills, intellectual concepts and attitudes that every educated person should
possess. General education provides explicit instruction in the essential lifelong skills required for
success in careers, at home, in a community and in society. The WTCS, with input from each technical
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college district, developed a philosophical framework for general education requirements necessary to
impart broad knowledge, critical thinking and cultural diversity concepts for all associate of applied
science degree students. To varying degrees, general education provides comprehensive courses in the
certificate, technical diploma and associate of applied science-level degree programs. Students gain
communication and critical thinking skills that are applicable to their respective degree programs
through occupational-specific experiences (such as occupational communications and occupational
math) or transfer-level competencies (such as English composition, college mathematics or other
transferable general education courses). These courses in general education serve a variety of program
needs related to competencies, performance expectations and essential workplace or education skills.
The framework is reviewed annually by the WTCS and college districts to ensure relevancy in developing
student skills and aptitudes. Currently, associate of applied science degree students must earn a
minimum of 21 credit hours in general education in Communications, Social Science, Behavioral Science,
and Math and/or Science.

Specific course selections for each associate of applied science degree, technical diploma or certificate
program are identified by advisory committees. Programs in which professionals from the field provide
feedback on occupational competencies needed by program graduates use the DACUM (Figure 1.2)
model to validate program offerings and formal research to predict sustainability. Associate of applied
science-level programs currently incorporate three, one-credit institutional requirement courses:
Student Success, Computer Literacy and Career Development. These courses are shared with students
on the program pages at morainepark.edu, as well as within academic planners for each associate of
applied science degree and technical diploma program.

Diversity experiences are available for students through global competencies infused within individual
courses and through international travel opportunities and service learning. Examples in general
education include the Introduction to Diversity Studies course, several communications courses, and the
College’s presence on both the WTCS International Education committee and 2012 membership in
Wisconsin Campus Compact (WiCC), an organization committed to strengthening civic engagement
among Wisconsin’s higher education institutions and their respective communities. International
experiences provide students access to European, Asian, African and Latin American cultures.

1P2 How do you determine your specific program learning objectives? Whom do you involve in
setting these objectives? Response Addresses Core Components 3B and 4B.

College programs have specific learning objectives called “program outcomes”, and courses have
learning objectives called “course competencies” that represent occupational-specific abilities, which
graduates need for occupational success. The program outcomes and course competencies articulate
goals for student learning and assessment. Furthermore, select programs maintain specialized, industry-
driven, program accreditation, examples of which include cosmetology, nursing and surgical technology.
The specialized accrediting body dictates educational outcomes (for credentialing or certification
purposes). Results of program accreditation processes affect strategies to improve student learning. For
example, the Associate Degree in Nursing program received accreditation feedback related to program
outcomes. Faculty and staff examined best practices and identified processes for improved student
learning, which resulted in licensing examination results that exceeded the national pass rate average.

Moraine Park utilizes numerous sources for identifying new programming needs. These include the

College’s annual environmental scan, district employment projections data, business and advisory
committee input and input from peer institutions. Once a new program idea has been targeted for
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development, an occupational analysis is conducted. The occupational analysis includes a needs survey
of local employers, labor market analysis, wage assessment, target market identification and
competitive offerings across the state. In addition, the College identifies career pathway opportunities,
career laddering, financial aid eligibility and transfer potential to other colleges.

After the need has been confirmed, the College conducts a DACUM. A DACUM analysis yields a skill
profile chart that identifies major responsibilities and tasks of high performers in a target occupation or
role. After the program curriculum is developed, program advisory committees meet twice per year to
ensure the curriculum is meeting the needs of the workforce. In addition, the program advisory
committee discusses industry trends and potential impacts on the program. This ensures continuous
program curricula improvement that meets employers’ needs and provides opportunities for student
success. Figure 1.2 identifies the steps in the DACUM process.

Figure 1.2 Steps in the DACUM Process

Pre-DACUM DACUM DACUM DACUM Post-DACUM
Preparation Step 1 Step 2 Step 3 Validation
Dean invites Expert workers Expert workers Expert workers Final DACUM
expert workers review proposed identify and identify required chartis
and prepares job description prioritize tasks general knowledge designed and
initial job and brainstorm based upon and skills and sent to
description. areas of job criticalness, necessary facilities, participants for
Researches job responsibility frequency and tools and verification and
outlook including (duties and training needed. equipment. final input.
job duties. tasks). Emerging
technologies
associated with
the job are
identified.

To ensure existing program curriculum is kept current, it is recommended that programs host a focus
session or DACUM with advisory committee members, industry content experts, deans and faculty a
minimum of once every five years. After an initial DACUM is completed, focus sessions are used at least
once every three to five years to validate the program competencies. This process is embedded in the
Program Evaluation/Quality Review Process (QRP), which aligns state and college-level indicators (1P4).
The focus sessions provide an interactive and engaging approach to program analysis and prove to be an
effective method of research. Ideally, a group of 10-12 experts participates from the occupational area
in a two- to three-hour focus session. The participants work through a variety of activities, including a
discussion on occupational technology and skill set, an analysis of current occupational duties and tasks,
and completion of a trend analysis to include organizational trends and potential impacts on the
occupation. Specific program outcomes are updated through advisory committee input, business and
industry trends, faculty input, internal research, the State Technical Skill Attainment (TSA) process, and
the criteria identified by certification and accreditation agencies.

The TSA project is a major WTCS system-wide initiative required by the federal government under Carl
Perkins IV legislation. Programs assess the attainment of program outcomes to ensure graduates have
the technical skills needed by employers. The Wisconsin Technical College System Office approves the
TSA assessments that are implemented by districts and linked to industry standards meeting state
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criteria: validity, reliability and fairness. Consistent curriculum across the WTCS system has led to
common program outcomes across colleges, resulting in enhanced transfer opportunities.

After a DACUM is performed, Moraine Park faculty use the Performance-Based Learning Model
(Figure 1.3) which aligns with the WIDS software, the College’s system used for curriculum
development. Formative and summative assessment is used to assure integration of learning and skills
that are integral to the educational program.

Faculty and staff professional development programming is revised annually to incorporate current
business, industry and community initiatives. Recently the College sponsored tours and informational
sessions at six key manufacturing companies within the Moraine Park District. Faculty and staff reported
that they had a better understanding of current trends and challenges facing manufacturing, which
subsequently affect students, program curriculum and core abilities (4P4).

Figure 1.3 Moraine Park Performance-Based Learning Model

MPTCs Performance-Based Learning Model

I Exit Learning Outcomes

Core Abilities

Industry
Standards

DACUM

Occupational Analysis —

Link Competencies & Performance Criteria/Conditions

Learning
or
Assessment

Learning
Objective

Learning
Objective

Performance Standards

Learning
Objective

Criterion m Criterion m
Condition

Criterion

Learning
Activity

Forma

Learning

Activity

Learning
Activity

Performance Assessment
Task

Summative Assessment

1P3 How do you design new programs and courses that facilitate student learning and are
competitive with those offered by other organizations?

New course and program development follows procedures and processes established by Moraine Park
and the WTCS Board. Data supporting program need and demand for graduates is required. The new
Program Development Process (PDP) includes: proposal development, benchmarking of similar
programs, labor market research, completion of a DACUM, curriculum development, cost analysis and
formal approval from district and state boards. Figure 1.4 illustrates Moraine Park’s program
development process.
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Figure 1.4 Moraine Park Program Development Process

INPUTS
Job Outlook Analysis
National/State job web sites (i.e.
DWD, Occupational Outlook)
INSTITUTIONAL RESEARCH

Environmental scanning data
INSTITUTIONAL RESEARCH

Competitive analysis/new
programs b
PROGRAM & DESIGN

R STEPA STER & A%
_ STEP 2 STEP 3 STEPS. ~ Step8 ™
TEP i /1 Internal o e ™ TEP
Moraine Park empl . it Research [—®{  Secondary (——»{  New Program =y el BBt s M s M st G WIS L oom W S oion
oraine Park employees (megrs, | [ intiatRe Resaarth Anbysis o DACUM are _Approve Plesnants

support profs, faculty & adjunct) Review Approval

PROGRAM & DESIGN [’
e

\ Twies )
College data s N program |

INSTITUTIONAL RESEARCH “\disapproval "\ Approval J

;\gn_z_,\_J_, Yes

Ves r

Advisory Committees 1] - Y
PROGRAM & DESIGN MPTCMakes | Ends )
Modifications

Revised 12/21/12

After a new program is designed, a full-time faculty instructional designer leads the development of
individual courses using the Moraine Park Curriculum Project Quality Standards checklist (developed by
the curriculum committee) and the DACUM chart. The checklist includes guidelines for development of
courses using the Performance-Based Learning Model; this process allows for consistent course
development, resulting in enhanced student success. Developed courses are posted through the
Wisconsin Technical College System for review by peer institutions. After review of peer feedback by the
WTCS education director, the course is recommended for approval. This methodology for program
development and course design delivers cutting-edge, sustainable and competitive courses and
programs.

1P4 How do you design responsive academic programming that balances and integrates learning
goals, students' career needs, and the realities of the employment market? Response Addresses Core
Components 1C, 3A and 4A.

Program quality is of primary concern to Moraine Park. Stakeholder feedback influences the College’s
development of responsive academic programming, which is consistent with its mission and the
diversity of the constituencies served. Programming decisions occur through faculty feedback, advisory
committee input, the Quality Review Process (program evaluation) and input from graduates and
employers. Moraine Park recognizes that each student and every industry is unique. Students come to
the College with specific learning and career goals, which may or may not change during their learning
journey. Similarly, industry needs for skilled workers progress and transform as businesses and
industries evolve. Environmental scanning is used by the College for planning long-term, strategic
direction. The resulting trend information assists in designing responsive academic programming that
addresses the reality of the employment market and diverse student demographic.

Annual programming updates occur in courses, certificates, short-term technical diplomas, one- and
two-year technical diplomas and associate of applied science degrees designed for completion in two

years. Recognizing that one size does not fit all, Moraine Park provides learning in different formats,
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modes and timeframes (1P9). The College works to ensure that each offering provides as many
academic and career laddering opportunities as possible to meet the dynamic goals of Moraine Park’s
students. These laddering opportunities are accessible via the transfer section located on the Moraine
Park website. The College implements policies related to credit transfer to assure quality.

The design and implementation of most courses and certificates are at the discretion of the Moraine
Park District. These offerings allow the College to respond to employee and employer needs within the
communities it serves. The short-term nature of these offerings allows for swift design and
implementation of curriculum that can provide entry-level or continued training. For example,
coursework may include pathways to enhance technology skills, such as competence in the use of new
software or development of a new technique or skill within the profession. Moraine Park continues to
grow its offerings in the area of short-term certificates (53 certificates) as the demand for post-associate
and bachelor’s degree skills rises. These offerings allow students to enhance and update their
knowledge and skills to meet the dynamic requirements of the workplace and help them demonstrate
their unique skill set and capacity to influence the workplace.

Short-term, one- and two-year technical diploma and associate of applied science degree programs are
designed to assist in the development of workforce skills that require hands-on acquisition of skills. In
partnership with industry, the College strives to deliver academic content in a format that encourages
the greatest achievement of competence in a short period. This recognizes not only the need of
employers, but also the goals of students who wish to gain experience in a skilled trade that will quickly
allow them to enter the workforce and also keep the investment in education relative to the earning
potential of their career. Courses and programs are consistent with the level of performance
appropriate to the degree or certificate awarded with clear prerequisites and career ladder options.
Program quality is maintained across all campus locations, online and other distance delivery modalities.
Specific quality standards for online delivery are being addressed by the Advancing Online Education
committee, a subcommittee of the College’s Curriculum committee.

Moraine Park evaluates programs through participation in a Quality Review Process and a Program
Viability review to ensure that programs maintain quality, are current and meet employment needs of
the district. The Quality Review Process aligns required state indicators with college-developed
indicators in evaluating the quality of programs. In contrast, the Program Viability process reviews
current and historical enrollment and FTE data, along with labor market demand data relevant to the
sustainability of each program, from a business perspective.

Moraine Park has been responsive to employer needs. For example, Moraine Park is investigating
enhanced manufacturing training opportunities as a means of responding to the regional employer
demand for manufacturing workers. In addition, the Wisconsin Covenant grant and Trade Adjustment
Assistance Community College and Career Training grant programs support a series of college and
industry collaborative boot camps in manufacturing areas of study; including CNC and Welding.

1P5 How do you determine the preparation required of students for the specific curricula, programs,
courses, and learning they will pursue?

The determination of preparation required of students is instructionally driven. Academic Affairs
determines college and program admission requirements. Upon application, prospective students are
asked to complete placement testing, if they have not previously completed any other higher education.
In cases where students do not have adequate higher education experience, new students are required
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to take a standardized placement exam, the ACCUPLACER, to assess student preparedness in reading,
writing and mathematics. Benchmarks of student performance have been identified through an analysis
of program rigor, general education requirements and course textbook reading level analysis. Students
are required to meet minimum scores on placement exams in order to register for general education
courses. Students who do not meet appropriate scores are required to remediate via either the Student
Success Center or General College coursework (Intro to College Writing, Intro to College Reading, or Pre-
Algebra). The Test of Adult Basic Education (TABE) provides additional data on student academic
preparedness. English Language Learning students are pre-assessed through completion of the TABE
Complete Language Assessment System-English.

Other ways to ensure adequate student preparedness include prerequisites on courses. For instance,
courses such as Student Success, Computer Literacy or English Composition are required early in a
student’s academic experience with the College to establish the foundation for success. Some programs
also have other entrance requirements, such as "pre-core" coursework and other requirements related
to health and criminal background checks. Information on program requirements is available on
academic planners and available to students both in hardcopy and on the College website.

Moraine Park evaluates course sequencing, prerequisite and co-requisite requirements within the
curriculum using data (course completion rates, student feedback, etc.), advisory committee input and
feedback from business and industry. Adjustments are made annually as needed.

1P6 How do you communicate to current and prospective students the required preparation and
learning and development objectives for specific programs, courses, and degrees or credentials? How
do admissions, student support, and registration services aid in this process? Response Addresses Core
Component 2B.

Moraine Park communicates with prospective and current students in a variety of ways. Information
about programs, courses, degrees and credentials is communicated via the Moraine Park website, the
myMPTC student portal, the College Catalog, class schedules, academic planners, program brochures
and course curriculum. A curriculum planner is available for each program in order to communicate the
sequence of courses and other requirements. The planner provides a comprehensive list and schedule of
the required courses to guide students in planning their education.

Admissions and Recruitment offices aid in the communication process by providing program information
to students in individual and group meetings. Program advisors share requirements and college services
through orientation sessions. Additionally, careers instructors provide tools to assist prospective
students in career exploration and program selection. Faculty advisors and academic support specialists
guide and advise students, while requirements are also included in course syllabi. In addition,
functionality within Banner ensures students have met course prerequisites prior to registration.

Figure 1.5 summarizes the Moraine Park Prospective and Current Student Communication Process.
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Figure 1.5 Moraine Park Prospective and Current Student Communication Process
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The Moraine Park K-12 Relations Associate serves as a liaison with high school staff and students,
facilitating communications with the K-12 populations in the district. Communication of career pathways
is an area of focus. One of the tools used is the Wisconsin Career Pathways Website Project. The
www.WICareerPathways.org website, launched in September 2011, is a unique online platform that
integrates secondary-to-postsecondary programs of study with student academic and career planning
within the framework of the 16 Wisconsin career clusters.

Disability support services provide transition services to prospective and current students with
disabilities. These students are provided specific program and course requirements as well as
accommodation plans in response to student needs.

1P7 How do you help students select programs of study that match their needs, interests, and
abilities? Response Addresses Core Component 3D.

Moraine Park allows students to self-select programs of study and has processes to assist students in
career selection. The College hosts Discover Moraine Park, where prospective students and their
families tour the campus, talk with College staff and learn about the admissions process. Admissions
staff advises incoming students and refers new students to support services, such as recruitment,
advising or career exploration in the Career Center if the student is unclear about a career direction.
Career instructors administer interest and career assessments and assist students with career
exploration options. A no-cost career assessment course is offered at the three campus Career Centers.

Assessment information refers students to counselors, disability service providers, and the Student
Success Center should indicators identify a disability or lack of academic readiness. Assistance with
program selection is also provided through individual counseling and advising, open house events and
hands-on summer camps. Examples include:

e  Wisconsin Education Fairs, College Fairs, and Career Fairs (High School Students)

e Classroom presentations (Middle School and High School Students)
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e High School counselor meetings (High School Counselors)
e Post-Secondary Options Night (High School Students)

Undecided students may also be referred to the Moraine Park website and other state websites, such as
Wisconsin Career Pathways, Wisconsin Health Careers, ONet (Career Net), Wisconsin Technical College
System, or others based on program interests.

1P8 How do you deal with students who are underprepared for the academic programs and courses
you offer?

Placement scores identify underprepared students, and they are referred to the Student Success Center
for remedial skill building or recommended to enroll in General College developmental coursework (see
1P5). Remedial skill building includes available Adult Basic Education courses, English Language Learners
courses, Study Skills courses and High School Equivalency coursework (GED and HSED).

The Adult Career Pathway Regional Industry Skills Education (RISE) model organizes occupational
training as a series of credentials or certificates that students can earn. Each certificate brings students
closer to earning a technical diploma or associate of applied science degree, creating additional career
opportunities. The initiative supports a team-teaching approach where occupational and academic
instructors work together in the classroom. Moraine Park offers RISE in five program areas: Culinary
Arts, Welding, Instructional Assistant, Nursing Assistant and Automotive Technician.

In addition to basic academic skills preparation or the General College developmental coursework,
students may need assistance with technology skills. Moraine Park offers no-cost orientations for
students enrolled in online courses. Additionally, any student may use the computer labs, library and
other student services for assistance.

1P9 How do you detect and address differences in students’ learning styles?

Moraine Park acknowledges that individuals learn in different ways; therefore, faculty recognizes the
importance of planning learning experiences that accommodate diverse learning styles. The College
provides training for faculty in detecting and addressing various students’ learning styles. These training
sessions are available through required WTCS instructor certification courses in Teaching Methods and
Educational Psychology, through the new faculty academy orientation program and through ongoing
College professional development (4P4, 4P8).

Additionally, program students complete a Student Success course in the first semester. This one-credit
course reviews basic study skills, college resource accessibility, exit assessment requirements, and the
identification of students’ preferred learning styles. Students also have the opportunity to take a
Learning Styles Inventory in the Student Success Center. To address various learning styles, courses are
offered in a variety of modalities, including online, blended, face-to-face and accelerated. In addition,
faculty develops classroom assessment tools utilizing both traditional testing and practical
demonstrations of learning achievement.

Moraine Park advocates that curriculum be designed to address the multiple learning styles in order to
engage all learners. Each style is addressed in all course curricula through activities that incorporate
right- and left-brained processing to integrate learning styles. In addition, the College’s new faculty
participates in a first-year teaching academy that covers topics relevant to student learning, such as
student assessment, teaching methods and learning styles.
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1P10 How do you address the special needs of student subgroups (e.g., handicapped students,
seniors, commuters)? Response Addresses Core Component 1C.
The College has numerous systems in place to address the special needs of student subgroups, many of

which are outlined in Figure 1.6.

Figure 1.6 Moraine Park Response to Student Subgroup Needs

Student Subgroup

Response to Special Needs

Disabled

Reasonable accommodations and support services in
compliance with federal law, case management and sign
language interpreters

High School Non-completers

Individualized and classroom instruction when preparing for the
GED and the HSED examinations

High School At-Risk

Credits earned that will apply to graduation requirement or
work toward GED/HSED

Adult High School

High school diplomas awarded from high school last attended
by taking approved adult secondary education classes

Limited English Proficiency

English Language Learner (ELL) classes and labs teach proficient
English skills in listening, speaking, reading and writing

Displaced Homemaker/Non-Traditional
Occupation

Career exploration and assessment, college preparation, job
readiness, mentoring, advising and financial assistance

Dislocated Worker

Assistance with admissions, paperwork and program and
course selection

Incarcerated

Adult Basic Education (ABE) and GED/HSED instruction

Seniors

Noncredit classes for a reduced fee

General Population

Credit and noncredit classes

Professionals and Business

Additional training n